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INTRODUCTION

BACKGROUND

Authentic assessments, such as dynamic assessment (DA), are
valuable components of comprehensive evaluations (Castilla-Earls et
al., 2020). However, speech-language pathologists (SLPs) underuse
test-teach-retest DA (Gorman, 2015). There is a need to support
graduate students with bridging the gap between learning theory
around DA in coursework to implementing it in clinical settings.

PURPOSES
e Present an approach to support generalization of DA
from coursework to clinical practice.
e Discuss students’ reflections to inform recommendations for
academic faculty and clinical educators in practicum settings.

SADIE'S EXPERIENCE

STUDENT PROFILE & RATIONALE FOR DA

Kindergarten student; teacher and parent had concerns about language

Student profile didn’t capture how this student demonstrates understanding
Language sample indicated challenges in narrative expression and comprehension
Wanted to document what works best for this student in an intervention setting

PRETEST & POSTTEST: DESCRIBING

Pre-Test VS Post-Test Results

Probe: Student asked to
describe b items. Visual aid
provided.

Demo: “I’'m going to tell you
everything | know about this
marker.”

Directions: “Tell me
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TEACHING SESSIONS
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PROCEDURES

e CSD grad students completed DA project in Clinical Methods with

4th author (Mitchell).

Used pretest performance to inform scaffolding
needed for describing

Scaffolded language and used visual aid
throughout

Monitored student modifiability using Bender’s
(2024) DA Scoring Sheet for 4 teach sessions

e Students opted in and consented to planning and implementing a

DA in practicum with supervisor.

e Throughout DA implementation, Mitchell provided students and

INTERPRETATION
e Modifiability
o Examiner Effort: Extreme across 4 teaching sessions

supervisors with coaching and resources (e.g., Speech Therapy PD o Student Responsivity: Variable across sessions; slight x 2 sessions, moderate

DA: Idea to Action; Mitchell & Bender, 2025)

e Students measured client modifiability using either Bender’s

X1, high x 1. Pretest to posttest performance increase in descriptions.
Total Learning Strategy Scores range 13-22 (indicates mild-moderate learning

(2024) DA Scoring Sheet or Bender’s (2025) Generalizable Guided challenges)

Protocol & Scoring Analysis.

STUDENT PROFILE
e 3rd grader
e Reevaluation for eligibility
e Primary language: English
e CELF-5: below average
e DA focus: story grammar

PRETEST & POSTTEST: STORY GRAMMAR
e Using SLAM cards (leadersproject.org), student was asked to
independently tell a narrative including the following story
grammar components: character, setting, problem, feeling,
action, solution, and end feeling.
e Pretest: 2/7 (setting & solution correct)
e Posttest: 2/7 (character & solution correct)

Total Modifiability Scores range 5-8 (indicates mild-moderate atypical learning
patterns)
e DA results should be interpreted within the context of other assessment findings.

SARAH’S EXPERIENCE

TEACHING SESSIONS
e Used pretest performance to inform scaffolding needed for teaching story grammar
components
e Focused on 3 components during both teach sessions: problem, action, and solution
e Scaffolded language using Webber Story Builder visual
e Monitored student modifiability using Bender’s (2025) Generalizable Guided Protocol &
Scoring Analysis for 2 teach sessions

INTERPRETATION
e Teach Session 1: Learning strategy score* = 1, Modifiability score** = .89
e Teach Session 2: Learning strategy score* = 2, Modifiability score** = .89

*Learning strategy score: 1-2 = atypical and severe difficulty with learning, retaining,
and transferring new information.

*Modifiability score: .89 = atypical learning patterns with moderate difficulty with
learning, retaining, and transferring new information.

DA results should be interpreted within the context of other assessment findings.

JEREMY'S EXPERIENCE

STUDENT PROFILE & RATIONALE FOR DA
e 1% grader who was bilingual and ESL; seen for articulation and language services
e As part of a reevaluation to rule out language disorder
e \We chose vocabulary to gain additional information about the student to confirm
suspected typical learning behaviors, as his language expression was growing
considerably quickly

PRETEST & POSTTEST: VOCABULARY
e Multiple choice quiz that included 10 Tier 2 words that ideally the student would
not know.
e Clinician read the word and then the 4 definitions out loud; student circled the
response they thought was correct
e |ncorrect words on the pre-test were attract, gizmo, and clutter, and on the post-
test they were the words novelty, and tube.

@ Pre-Test @ Post-Test

clutter

Post-Test

TEACHING SESSIONS

e Used ROBUST vocabulary strategies (e.g., Beck et al., 2008) to teach and
reinforce meanings of words student got incorrect on pretest.

e Example for clutter: | described it as meaning messy or unorganized. | then had
him fill in the blank for sentences like “The room is cluttered with ___,” in which he
responded with “paper”

INTERPRETATION

e Student showed ability to learn and retain understanding of unfamiliar words

e Post-test occurred 12 days after teach sessions which shows high level of recall

e Modifiability scores and posttest gains suggest that student has typical learning
behaviors

e DA results should be interpreted within the context of other assessment findings.

TAKEAWAYS

e A high level of collaboration is needed between supervisors, clinical
faculty, and students to guide student implementation of DA. Thank
you to all of the supervisors who guided this students in this project!

e Benefits of the collaboration included DA practice opportunities for
SUpervisors.

e Developing the dynamic assessment was challenging, especially as a
first year graduate student in an educational placement for the first
time (low confidence).

e Bender’s modifiability scales were highly valuable in determining how
to improve the future teach sessions.

e Dynamic assessment provides a flexible and
functional way to obtain data on specific measures

related to the student, and allows for adaptability
In one’s approach compared to a standardized test.

See QR code or link to https://tinyurl.com/dynamicassessmentmaterials
for references and materials




